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Abstract 
This review of research synthesizes how 
large language models (LLMs) are being 
used to teach Russian as a foreign language 
(RFL) across three research traditions – in 
Russia, English-language contexts, and 
China – covering January 2023 to October 
2025. The article draws on 55 peer-
reviewed and practitioner sources to identi-
fy recurring themes, benefits, risks, and 
implementation conditions. Across settings, 
the literature reports five recurring benefits: 
(1) expanded out-of-class practice via chat-
bots and conversational agents; (2) person-
alization that supports learner autonomy 
and differentiation; (3) development of all 
four skills and cultural competence through 
multimodal, task-based activities; (4) faster 
formative feedback on writing and grammar 
through exemplars and targeted drills; and 
(5) access to authentic, level-adaptable 
materials. Reported risks are comprised of 

Резюме 
В данном обзоре исследований обобщается, как 
большие языковые модели (LLM) применяют-
ся при обучении русскому как иностранному 
(РКИ) в трех исследовательских традициях – 
российской, англоязычной и китайской – за 
период с января 2023 по октябрь 2025 г. 
В статье рассматриваются 55 публикаций и 
материалов практиков и выделяются повто-
ряющиеся темы, эффекты, риски и условия 
внедрения. Работы сходятся в пяти повторяю-
щихся эф фектах: (1) расширение внеаудитор-
ной практики через чат-ботов и разговорных 
агентов; (2) персонализация, поддерживающая 
автономность и дифференциацию; (3) разви-
тие всех четырех видов речевой деятельности и 
культурной компетенции в мультимодальных, 
ориентированных на выполнение задач форма-
тах; (4) уско ренная формативная обратная 
связь по письму и грамматике (примеры-этало-
ны, целевые тренажеры); (5) доступ к аутен-
тичным материалам, адаптируемым по уровню. 
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Одновременно фиксируются риски: фактиче-
ские и языковые ошибки, недостаточная праг-
матическая/культурная релевантность, зависи-
мость от ИИ с ослаблением самостоятельных 
стратегий, неравный доступ и ограничения по 
защите данных, а также неустоявшиеся практи-
ки оценивания в «ИИ-насыщенных» аудито-
риях. Региональные акценты различаются: в 
России — лингводидактическая интеграция и 
контроль преподавателя; в англоязычной лите-
ратуре — этика, критическая ИИ-грамотность 
и тьюторство; в Китае — совместное преподава-
ние «человек—ИИ» и модели «виртуального + 
реального» классов. Рекомендуется задавать 
цели и границы ИИ-опосредованных заданий, 
формировать привычки верификации (пере-
проверка, указание источников, корпусные 
проверки) и сочетать ИИ-отклик с экспертной 
редактурой. К приоритетам исследований 
относятся русскоспецифичные модели и базы 
промптов, продольные данные об эффектах 
обучения, валидированные рубрики для ИИ-
сопровождаемой работы и повышение квали-
фикации преподавателей. В целом LLM усили-
вают РКИ при намеренно спроектированном 
использовании, где преподаватель остается 
культурным и педагогическим «якорем». 
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factual and grammatical errors, weak prag-
matic or cultural fit, over-reliance that 
may erode independent strategies, unequal 
access and data-privacy constraints, and 
unsettled assessment practices in AI-rich 
classrooms. Regional emphases differ: 
Russian studies foreground linguodidactic 
integration and teacher oversight; 
English-language scholarship brings into 
focus ethics, critical AI literacy, and cus-
tomized tutoring; Chinese research 
advances human–AI co-teaching and “vir-
tual + real” classroom models. Practical 
guidance follows: design AI-mediated 
tasks with explicit objectives and bound-
aries, train verification habits (cross-
checking, source attribution, corpus-based 
checks), and pair AI feedback with human 
review. Research priorities include 
Russian-specific models and prompting 
resources, longitudinal evidence on learn-
ing outcomes, validated rubrics for AI-
assisted work, and teacher professional 
development. Overall, LLMs can enhance 
RFL when their use is deliberately orches-
trated and educators remain the cultural 
and pedagogical anchor. 
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The advent of large language models (LLMs) such as GPT-3/4 has sparked 
worldwide interest in using artificial intelligence (AI) to enhance foreign language 
education. Educators and researchers are exploring how generative AI tools, from 
chatbots to image generators, can support learners of Russian as a foreign language 
(RFL). Russian is a complex language for non-native learners, and AI offers new 
possibilities for personalized practice, immediate feedback, and cultural immersion. 
However, along with excitement come valid concerns about accuracy, ethics, and 
the quality of research guiding these innovations (Sysoyev & Filatov, 2024; 
Dziuba, 2024). This article presents a comprehensive review of current approaches 
to using LLM-based AI in RFL teaching across different regions (Russia, the 
English-speaking world, and China), highlighting proven benefits, emerging prac-
tices, and the challenges of separating genuine pedagogical value from hype. 
Throughout, we cite real studies and expert analyses to ground our discussion in 
evidence. 

The research question is the following: what is the current evidence (2023–
2025) on how large language models are integrated into RFL pedagogy across 
Russia, English-language contexts, and China, and with what reported benefits, 
risks, and implementation conditions that keep the teacher as the pedagogical and 
cultural anchor? 

This is consistent with a sociocultural view of instruction where mediated 
action and scaffolding organize development (Lantolf & Thorne, 2006), and with 
ecological perspectives emphasizing affordances and classroom orchestration (van 
Lier, 2004). 

LLMs and Foreign Language Education: A New Frontier 

Generative AI powered by LLMs produces human-like text and dialogue, mak-
ing it a natural fit for language learning. Since ChatGPT’s public debut (late 2022), 
educators have praised its potential and flagged risks (Kohnke et al., 2023). 
Reported benefits include personalized, interactive practice; use as a conversation-
al partner or on-demand tutor; formative assessment; and higher engagement (Lo 
et al., 2024; Kostka & Toncelli, 2023). Drawing on massive corpora, LLMs simulate 
real-world language use and expose learners to vocabulary and contexts beyond 
textbooks. Yet they remain imperfect teachers: they can generate errors, encode 
bias, and miss cultural or situational nuance (Kostka & Toncelli, 2023; Dziuba, 
2024), raising concerns about academic integrity and over-reliance (Rudolph et al., 
2023). The emerging consensus is to augment, not replace, pedagogy (Kohnke et 
al., 2023), viewing this as the start of a new wave of innovation – if integration is 
thoughtful and mitigates model limits (Hyland, 2026; Li et al., 2024; Mai et al., 
2024). 

Following Vygotskian mediation, language learning is organized through cul-
turally situated tools and guided interaction; teacher-scaffolded AI becomes a 
mediational means rather than a teacher replacement (Lantolf & Thorne, 2006). In 
ecological CALL perspectives, learning emerges from the learner’s affordances 
within a designed activity system that includes AI agents, peers, and the teacher’s 
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orchestration (van Lier, 2004). This framing predicts that human oversight and 
task design — not raw model capacity — govern trustworthy uptake and transfer to 
authentic communication (Lantolf & Thorne, 2006; van Lier, 2004). 

AI Integration in Russian as a Foreign Language Teaching 

Teaching Russian to non-native speakers (RFL) is challenging – from complex 
grammar (six cases, aspect, etc.) to limited exposure to authentic speech. AI tools 
are increasingly used to address these issues. Studies in Russia and the CIS survey 
how AI can enrich RFL. Sysoyev and Filatov (2024) distinguish three tool types: 
(1) chatbots/voice assistants for dialogue practice; (2) corpus-based tools (e.g., the 
National Corpus of Russian); and (3) generative AI such as ChatGPT. In universi-
ty pilots with international RFL students, these tools assumed some teacher func-
tions: organizing interactive practice, monitoring skill development, and supplying 
authentic materials (Sysoyev & Filatov, 2024). Offloading routine tasks (e.g., 
drills, extra readings) frees the teacher for higher-level guidance. Overall, Sysoyev 
and Filatov report significant linguodidactic potential: interactive feedback for 
grammar and vocabulary, development of reading/writing, access to authentic cul-
ture, out-of-class communication via chatbots, and greater learner autonomy 
through personalization (Ibid.). When implemented thoughtfully, AI can become a 
useful “third participant” alongside student and teacher. 

A common application is chatbot-based conversation practice. Text or voice 
systems can continuously sustain Russian dialogue, expanding speaking opportu-
nities where native speakers are unavailable; instructors note gains in greetings, 
questioning, opinion-giving, and negotiating meaning (Ibid.). Studies differentiate 
text chatbots (writing) from voice assistants (listening/speaking); combining both 
covers modalities. Early classroom trials using Russian systems (YandexGPT, 
GigaChat) alongside ChatGPT were accessible and personalized (Ibid.). Authors 
urge embedding chatbots in a pedagogical framework, linking extracurricular chats 
to in-class reflection, error analysis, and feedback, so that teachers could address 
mistakes and keep learning structured. 

Generative content creation is another resource. Beyond text chat, models can 
produce images, dialogues, and audio as rich materials. Dziuba (2024) highlights 
their “highly productive value” in university RFL and potential for linguistic, pro-
fessional, and soft-skill development for specific purposes. Examples include simu-
lating business negotiations in Russian or using Kandinsky to generate a cultural 
image for description. At the same time, current AI often misses linguistic-cultural 
nuance, emotion, and register, mishandling idioms, humor, and sociocultural refer-
ences. Hence the teacher’s role shifts to co-pilot/facilitator who directs, supervises, 
and corrects AI and student activity (Ibid.). The best results occur when teachers 
integrate AI as a tool yet remain actively involved to supply human context, 
expertise, and emotional intelligence (Sysoyev & Filatov, 2024; Dziuba, 2024). 

A note on recent Russian LLM updates: in 2025, domestic models such as 
GigaChat 2.0 were announced with expanded reasoning and agent features target-
ed at Russian-language tasks. While classroom evaluations are still limited, these 
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updates are promising and warrant cautious, teacher-mediated pilots before strong 
pedagogical claims. 

Regional Perspectives: Russia, West, and China 

In Russia and neighboring countries, research on AI in RFL is often grounded 
in the field of linguodidactics (language teaching methodology). As seen with 
Sysoyev and Filatov (2024) and Dziuba (2024), there is a strong emphasis on sys-
tematically classifying AI tools and pinpointing their didactic functions. Russian 
scholars also explore integration of locally developed AI platforms alongside global 
ones, partly for language availability and data sovereignty reasons (Sysoyev & 
Filatov, 2024). A key theme is how AI can complement the teacher: for instance, 
Nefedov and Ogryzko (2023) examined voice assistants in teaching both RFL and 
English, noting how such assistants can automate pronunciation drills or listening 
exercises, but still entails teacher-led correction of nuanced errors. Similarly, 
Kozlovtseva (2023) documented an experiment at a Russian university where AI 
was used in RFL classes; she found it helpful for developing students’ speech skills, 
but only when integrated with a teacher’s guidance and a clear learning design. 
Russian publications also candidly discuss challenges such as the need to warn 
RFL learners about AI’s unreliable information, since chatbots can confidently 
produce false facts or awkward phrasing (Sysoyev & Filatov, 2024). Such patterns 
align with sociocultural and ecological perspectives in which tools reshape activity 
but require human mediation for uptake (Lantolf & Thorne, 2006; van Lier, 2004). 

In the broader international arena, discussions about AI in language learning 
frequently center on English as a Second/Foreign Language, but the insights often 
extend to teaching any language, including Russian. Kohnke, Moorhouse and Zou 
(2023) explored ChatGPT’s affordances for language teaching, enumerating use 
cases like generating personalized reading passages, role-play scenarios, or even on-
the-fly grammar explanations. They and others stress that teachers and learners 
need new digital competencies and ethical guidelines to use such tools effectively. 
For example, a review by Kostka and Toncelli (2023) notes that a “growing body 
of scholarship” is examining how ChatGPT might enhance teachers’ roles (e.g., by 
automating some tasks so teachers can focus more on interaction) while also debat-
ing issues of plagiarism and academic honesty. In the specific context of Russian 
language learning, some English-language researchers have started to report case 
studies. Meier (2024) describes the development of a custom chatbot called DavAI 
tailored for Russian learners – essentially a fine-tuned ChatGPT programmed with 
specific vocabulary and cultural context to act as a virtual Russian tutor. Another 
example is the work of Pribble (2024), who introduced critical AI literacy activi-
ties in an American RFL classroom. These activities not only provided Russian lan-
guage practice, but also taught students to be savvy, critical users of AI, aware of 
its biases and limitations. This reflects a growing focus in Western academia on the 
ethical use of AI: teaching students when and how to use AI (and when not to) is 
becoming as important as using it at all.  
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China has a strong tradition of Russian language education (Russian is a popu-
lar foreign language in certain Chinese universities), and Chinese researchers are 
actively exploring AI-enhanced RFL teaching models. A notable theme in Chinese 
work is using AI to overcome specific pain points in traditional RFL instruction. 
Song (2025) points out that historically, Russian classes in China have been “gram-
mar-heavy and interaction-light,” which can dampen student motivation and com-
municative competence. To address this, Song proposes a “human-AI symbiosis” 
collaborative teaching model. In this model, AI tools handle some grammar 
instruction and drilling in a more engaging way (for example, through a dynamic 
knowledge graph that visually maps Russian grammatical cases or verb conjuga-
tions), while also providing virtual scenario simulations for students to practice 
language in context. Meanwhile, the human teacher focuses on cultural instruc-
tion, nuanced communication skills, and moderating interactive activities. 
Essentially, the AI and teacher work in tandem, each doing what they do best – the 
AI providing endless practice and quick answers, and the teacher ensuring depth, 
cultural context, and emotional engagement. Chinese educators are also piloting 
AI integration in blended learning environments. They acknowledge challenges as 
well: concerns include potential over-reliance on AI by students, inaccuracies in AI 
output requiring teacher correction, and the need to adjust assessment methods to 
account for AI assistance. Nonetheless, the momentum in China is towards har-
nessing AI to make Russian learning more effective and enjoyable – moving away 
from rote memorization of grammar tables toward smart, interactive learning sup-
ported by technology. These classroom proposals align with sociocultural and eco-
logical views in which AI reshapes activity only under teacher-guided mediation 
and designed affordances (Lantolf & Thorne, 2006; van Lier, 2004). 

Benefits and Potential of LLM in RFL Instruction 

Despite differing local approaches, research from all regions indicates a set of 
common benefits of using LLMs and AI in teaching Russian: 

Increased Practice Opportunities. AI gives students a practice partner that •
is always available. This matters for RFL learners who have little access to native 
speech. Chatbots enable immersion-like practice outside class; students can chat or 
write at their own pace (Sysoyev & Filatov, 2024). Such practice can supplement 
reduced classroom hours and help keep regular use of the language. Teachers also 
note that continuous dialogue boosts motivation and provides steady feedback 
(Ibid.). 

Personalization and Learner Autonomy. LLMs adapt to levels and interests. •
ChatGPT can simplify output for beginners or raise complexity for advanced users. 
It can steer practice toward students’ goals within a session. RFL studies report 
that AI helps students “build an individual trajectory” aligned with their needs and 
motivations (Ibid.). Learners become more self-directed when they use AI to 
explore explanations and extra tasks. 

Comprehensive Skill Development. With proper design, LLMs support •
reading, writing, listening, speaking, and cultural competence. One platform can 



292 M.O. Matveev, Yajun Li. LLMs in RFL: A Review (2023–2025)

generate a reading, discuss it in chat, produce TTS audio, and role-play a dialogue. 
University tasks in RFL targeted linguistic, communicative, and cognitive skills at 
once (Dziuba, 2024). Outside Russia, a semester-long RFL course that added pod-
cast-based work improved grammar, writing, listening, pronunciation, and speak-
ing (Makhanova et al., 2023). While that study used podcasts (not an LLM), inter-
active AI can both create similar input and hold a conversation about it. 
Multimodal AI (text, audio, images) lets students engage with authentic Russian 
in varied formats, which facilitates different learning styles (Dziuba, 2024; Sysoyev 
& Filatov, 2024). 

Feedback and Error Correction. A key benefit is instant feedback. AI can •
flag errors and suggest fixes in real time. In RFL classes, AI is used for quick check-
ing of writing and for formative comments, with teachers validating complex cases 
(Sysoyev & Filatov, 2024). Faster cycles help students revise on the spot and rein-
force learning. 

Authentic Materials and Cultural Exposure. AI can surface authentic •
Russian – news, literature, colloquial use – and present it in text, audio, and visual 
forms. RFL students gain chances “to work with authentic language material … in 
different formats – text, audiovisual, graphic,” which boosts engagement and com-
municative competence (Sysoyev & Filatov, 2024; see also Dziuba, 2024). Image 
generators and dialog tools also support culture-focused tasks that students find 
motivating (Dziuba, 2024). 

In sum, the research so far is encouraging. When integrated thoughtfully, LLMs 
can speed up learning and raise engagement. They help solve long-standing issues: 
few contact hours, lack of practice partners, static materials. Students gain more 
practice, richer input, and more agency. A recent review also argues that ChatGPT 
opens “major opportunities … to improve second/foreign language teaching and 
assessments,” including more personalized learning (Çobanoğulları & Özbek, 
2025). Still, gains are greatest when teachers align AI with goals and step in where 
models fall short. 

Challenges and Limitations 

Accuracy and reliability. ChatGPT and similar models can give wrong or •
misleading answers. In language learning, this is risky because students may not 
spot the error. Chatbots can invent grammar “rules” or use odd, non-native phras-
ing (Lyu, 2023). Teachers report occasional ungrammatical or nonsensical Russian, 
especially after unclear prompts. Learners must be trained to verify key points and 
not treat AI as infallible (Sysoyev & Filatov, 2024). 

Cultural and contextual fit. LLMs do not truly grasp culture or pragmatics. •
They often miss register, humor, irony, and subtle cues (Dziuba, 2024). For exam-
ple, polite vs. informal address may be off if the prompt is vague. A human check is 
needed. Misfires can become teachable moments. Asking students to judge cultural 
authenticity raised their awareness of pragmatic nuance (Pribble, 2024). Still, AI 
cannot replace cultural immersion or expert teacher guidance (Dziuba, 2024). 
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Dependence and skill erosion. Heavy reliance on AI may weaken independ-•
ent skills. Teachers worry about loss of “personal voice,” creativity, and honest 
effort in writing (Kılıçkaya, 2024). Policies and training help: use AI for practice 
and feedback, not for doing the whole task. Ask students to submit their analysis of 
AI output to ensure active engagement. 

Resources, access, and privacy. Not all programs have devices, stable inter-•
net, or paid access. Data privacy also matters. Some systems prefer domestic LLMs 
for language coverage and data control; others limit tools due to policy (Sysoyev & 
Filatov, 2024). Unequal access can widen gaps. Successful roll-outs comprise 
teacher training, licenses, and IT support. 

Assessment and evaluation. How to measure independent proficiency when •
AI can assist? Options feature more oral or in-person exams, or rating students’ AI 
use as a skill (e.g., prompting quality, revision quality). Transparency about AI 
policies is key. Current work calls for clearer assessment designs in AI-rich courses 
(Rudolph et al., 2023). 

In brief, AI is not a magic fix. It brings new questions along with new tools. 
Suggested responses include “Ped-AI-gogy” training, stronger detection and policy 
for AI-written work, and firm teacher oversight (Kılıçkaya, 2024; Rudolph et al., 
2023). With awareness and planning, these issues are manageable. 

The State of Research: Quality and Impact on the Field 

On the one hand, we see rigorous, peer-reviewed studies in established journals. 
For example, Çobanoğulları and Özbek (2025) developed a validated ChatGPT 
Usage Scale with more than 1,000 foreign language students to systematically 
measure how learners employ AI chatbots. Such large-sample, quantitative 
research provides reliable insights and lays a strong foundation. 

On the other hand, early publications often consisted of small-scale or theoret-
ical papers – think pieces by teachers, conference abstracts with minimal data, or 
blog-style reflections. While valuable in idea-sharing, not all meet strict research 
standards. Russian scholars note that some vital questions (e.g. how ChatGPT can 
give effective feedback in Russian, or how AI-driven corpora can be integrated) 
have “not been systematically reflected in the methodological literature yet” 
(Sysoyev & Filatov, 2024). The imbalance means that some claims are overstated. 
Certain articles boldly claimed “AI will reduce language learning time by 50%” 
without robust evidence. If policymakers adopt such claims uncritically, inappro-
priate implementation or disillusionment may follow. 

The field is maturing. Scholars like Sysoyev and Filatov (2024) deliberately 
limited their review to Scopus and Web of Science indexed journals (Q1/Q2), 
curating more reliable findings. The rise of special issues – such as the 2024 
Russian Language Journal issue on AI and language teaching (including Pribble, 
2024; Meier, 2024) – signals consolidation of peer-reviewed knowledge. Recent 
surveys and classroom trials in 2024–2025 across different countries add weight. 

Another dimension is research integrity itself. Some AI-in-education papers may 
have been written partly by AI, raising questions about transparency in publishing. 
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Journals now require disclosure of AI use in manuscript preparation. Scholars like 
Rudolph, Tan, and Tan (2023) argue this is a chance to rethink norms and methods 
for studying AI in classrooms, possibly even leveraging AI as a data-analysis tool. 

All in all, while the literature is uneven, the overall trajectory is promising. Even 
low-quality contributions have accelerated discussion and attracted attention. As 
higher-quality, peer-reviewed studies accumulate, we can expect a clearer knowl-
edge base to guide RFL teachers. For now, reflective, critical, and experimental 
integration is the wisest path. 

Conclusion 

The use of LLM-based artificial intelligence in teaching Russian as a foreign 
language is growing fast and shows clear promise. Classroom reports and early 
studies present AI as a strong ally. It offers conversational practice and timely feed-
back beyond class, adapts to learner needs, and makes a hard language feel more 
engaging (Sysoyev & Filatov, 2024; Dziuba, 2024). Success stories range from 
Russian universities using YandexGPT and similar tools to support speaking and 
writing (Sysoyev & Filatov, 2024; Dziuba, 2024), to American classes that build 
critical AI literacy alongside language skills (Pribble, 2024), to Chinese models 
that pair AI drills with human-led cultural instruction (Song, 2025). Used well, AI 
can speed learning and raise motivation. 

But we should proceed with clear eyes. LLMs are not a cure-all. Limits in accu-
racy, cultural fit, and pragmatic nuance are well documented (Sysoyev & Filatov, 
2024; Dziuba, 2024). The teacher’s role becomes even more central: design activi-
ties, correct and clarify AI output, build students’ critical thinking, and preserve 
the human connection at the core of language learning (Dziuba, 2024; Sysoyev & 
Filatov, 2024). As one author argues, the teacher shifts into a co-pilot who guides 
both student and AI toward the target outcome (Dziuba, 2024). Human pedagogy 
and AI assistance together can achieve what neither can alone. 

The field is still learning how to harness LLMs for RFL. Priorities include 
Russian-specific tools, studies on long-term outcomes, and strong teacher training 
in AI use. Cross-national collaboration will help: Russian linguodidactics, Western 
work on ethics and evaluation, and Chinese experience with blended “virtual + 
real” classrooms can inform each other (Pribble, 2024; Song, 2025; Sysoyev & 
Filatov, 2024). 

The goal remains the same: help students communicate in Russian with confi-
dence and cultural understanding. LLMs are a new means to that end. Used wisely, 
they can deliver a richer, more personal, and more engaging learning experience 
than traditional methods alone (Sysoyev & Filatov, 2024). Used carelessly, they 
can create new problems or amplify old ones. Balance and informed implementa-
tion are key. The evidence reviewed points to a hopeful path where teachers and AI 
collaborate – human judgment and empathy paired with the scale and speed of 
machines. Small, thoughtful steps today will build shared practice and clearer 
answers tomorrow. 



М.О. Матвеев, Ли Яцзюнь. Большие языковые модели в РКИ: обзор 2023–2025 295

Çobanoğulları, F., & Özbek, A. B. (2025). AI-powered language learning: Developing the ChatGPT 
usage scale for foreign language learners. Education and Information Technologies, 30(12), 12517–
12534. https://doi.org/10.1007/s10639-025-13342-w  

Dziuba, E. V. (2024). Russian lessons for foreigners: Tools of artificial intelligence or the art of tech-
nology? Rusistika [Russian Language Studies], 22(2), 242–261. https://doi.org/10.22363/2618-
8163-2024-22-2-242-261 (in Russian) 

Hyland, K. (2026). Tomorrowland? Technical innovation and feedback on writing. RELC Journal, 
57(1), 233–241. https://doi.org/10.1177/00336882251357675 

Kılıçkaya, F. (2024). Using artificial intelligence to generate content: Language lecturers’ concerns 
about plagiarism and creativity. In Y. Özkan, H. Tuncer, & E. Bada (Eds.), An approach to digital-
ization in language teaching from different perspectives: A reflection of empirical work (pp. 31–44). 
Nova Science Publishers. https://doi.org/10.52305/VVEQ4787  

Kohnke, L., Moorhouse, B. L., & Zou, D. (2023). ChatGPT for language teaching and learning. RELC 
Journal, 54(2), 1–6. https://doi.org/10.1177/00336882231162868  

Kostka, I., & Toncelli, C. (2023). Exploring applications of ChatGPT to English language teaching. 
TESL-EJ, 27(3). https://www.tesl-ej.org/pdf/ej109/int.pdf  

Kozlovtseva, N. A. (2023). Iskusstvennyy intellekt v obuchenii russkomu yazyku kak inostrannomu: 
Opyt Finansovogo universiteta [Artificial intelligence in teaching Russian as a foreign language: 
The experience of the Financial University]. Mir Nauki, Kul’tury, Obrazovaniya, 6(103), 28–31.  

Lantolf, J. P., & Thorne, S. L. (2006). Sociocultural theory and the genesis of second language develop-
ment. Oxford University Press. 

Li, Y., Wang, X., & Chen, L. (2024). The first year of ChatGPT in language education: A systematic 
review of trends, opportunities and challenges. Humanities and Social Sciences Communications, 11, 
Article 377. https://doi.org/10.1057/s41599-024-03098-6  

Lo, C. K., Yu, P. L. H., Xu, S., Ng, D. T. K., & Jong, M. S. Y. (2024). Exploring the application of 
ChatGPT in ESL/EFL education and related research issues: A systematic review of empirical 
studies. Smart Learning Environments, 11, Article 50. https://doi.org/10.1186/s40561-024-00342-5 

Lyu, T. N. H. (2023). Iskusstvennyy intellekt i chat-boty na urokakh russkogo yazyka: drug ili vrag? 
[Artificial intelligence and chatbots in Russian lessons: Friend or foe?]. Russkii Yazyk za Rubezhom, 
S1, 54–57.  

Mai, D. T. T., Da, C. V., & Hanh, N. V. (2024). The use of ChatGPT in teaching and learning: A sys-
tematic review through SWOT analysis. Frontiers in Education, 9, Article 1328769. 
https://doi.org/10.3389/feduc.2024.1328769 

Makhanova, Z., Arynbayeva, R., & Pavlovskaya, O. (2023). The linguocultural phenomenon of inter-
net resources: The effectiveness of using podcasting in the Russian language learning. Education 
and Information Technologies, 28(12), 16333–16348.  

Meier, I. (2024). DavAI: Designing a custom ChatGPT bot for Russian language learners. Russian 
Language Journal, 74(1). https://doi.org/10.70163/0036-0252.1400  

Nefedov, I. V., & Ogryzko, E. V. (2023). Lingvodidakticheskii potentsial golosovykh pomoshchnikov 
pri obuchenii RKI i angliiskomy yazyku [Lingvodidactic potential of voice assistants in teaching 
RFL and English]. Sevastopol’skie Kirillo-Mefodievskie Chteniya, 16, 143–149. (in Russian)   

Pribble, K. (2024). Fostering critical AI literacy in the Russian language classroom. Russian Language 
Journal, 74(1), 75–94. https://doi.org/10.70163/0036-0252.1399  

References



296 M.O. Matveev, Yajun Li. LLMs in RFL: A Review (2023–2025)

Rudolph, J., Tan, S., & Tan, S. (2023). ChatGPT: Bullshit spewer or the end of traditional assessments 
in higher education? Journal of Applied Learning & Teaching, 6(1), 40–48. 
https://doi.org/10.37074/jalt.2023.6.1.9  

Song, W. (2025). Research on the collaborative practical teaching model of AI and Russian teachers. 
International Journal of Education, 7(3), 98–101. (in Chinese) 

Sysoyev, P. V., & Filatov, E. M. (2024). Artificial intelligence in teaching Russian as a foreign language. 
Russian Language Studies, 22(2), 300–317. https://doi.org/10.22363/2618-8163-2024-22-2-300-317  

Van Lier, L. (2004). The ecology and semiotics of language learning: A sociocultural perspective. Kluwer 
Academic Publishers. https://doi.org/10.1007/1-4020-7912-5  

Benefit (for RFL) Typical risk/pitfall RFL example Mitigation / Design tip

Faster feedback on 
writing

Superficial grammar-
only focus; hallucinat-
ed rules

ChatGPT mislabels 
participles as adjec-
tives

Provide rubric; require 
“explain-your-rule + 
source”; sample-and-
spot-check

Speaking practice 
anytime

Pronunciation not 
assessed reliably

Fluent text but weak 
prosody

Pair LLM prompts with 
ASR check; include min-
imal pairs and shadow-
ing tasks

Higher motivation 
and volume of prac-
tice

Over-reliance; 
decreased self-editing

Students paste 
prompts for essays

“AI-use declaration”; 
staged drafts; penalize 
unrevised raw output

Rapid vocabulary 
building

Unleveled frequency; 
odd collocations

Rare, bookish lex-
emes in A2 tasks

Add frequency bands; 
teacher seed lists; force 
target register/style

Assessment support
Integrity concerns; 
prompt leakage

Similar answers 
across groups

Versioned task banks; 
oral defenses; process 
logs

Personalization
Bias to EN exam-
ples/domains

Russian culture ref-
erences missing

Seed prompts with RFL 
corpora; require RU-spe-
cific examples

Appendix 
LLM in RFL: Benefits, Typical Risks, and Mitigation Tips


